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Objectives 

 Identify connection between Arizona English Language Proficiency 

Standards (ELP) and Arizona’s Common Core Standards/English 

Language Arts (ACCS/ELA). 

 

 Demonstrate how the ELPS and instructional shifts contribute to 

preparation of ELLs for the mainstream curriculum. 

 
 Determine the support and training required of teachers of ELLs. 

 

 

 



Misconceptions - Clarifications 

 Standards are all “inclusive” 

 

 Scaffolds for ELLs 

 

 Documenting both ELP and ACSS  

 

 SEI Models 



Proficiency Levels 

 PRE-EMERGENT 

 EMERGENT 

 BASIC       

 INTERMEDIATE 

 PROFICIENT  

 (Descriptors are found at the beginning of       

  each section of the standards) 
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Sample of Proficiency Level Descriptors 

 

PROFICIENCY LEVEL DESCRIPTORS 

Pre-Emergent 
A student at this level has no ability or a very limited ability to communicate in English. 

Emergent 
A student at this level is able to respond using isolated words, strings of nouns and verbs, and functional phrases with linguistic 

support. 

Basic 
A student at this level consistently responds using grammatically correct phrases and simple sentences in social and academic 

settings with linguistic support. 

Low Intermediate 
A student at this level consistently expresses and responds using grammatically correct simple sentences in social and 

academic settings. 

High Intermediate 
A student at this level consistently expresses and responds using grammatically correct simple sentences, including details, in 

social and academic settings. 

Proficient 
A  student will demonstrate competency in Listening and Speaking based on the knowledge, skills, and abilities specified in the 

Performance Indicators at the High Intermediate level in order to access grade-level academic content.   

ELL Stage I: Kindergarten 
Listening and Speaking 



ENGLISH LANGUAGE 
PROFICIENCY 
STANDARDS 



English Language Proficiency (ELP) 

Standards 

Listening and Speaking (LS) Domain   

The Listening and Speaking Domain contains performance indicators 

for the following concepts:  

• Comprehension of Oral Communications  

• Delivery of Oral Communications  

  

Reading (R) Domain   

The Reading Domain contains performance indicators for the following 

concepts:  

• Print Concepts  

• Phonemic Awareness /Decoding  

• Fluency (Stage I does not have this Standard)  

• Comprehension of Text  



English Language Proficiency (ELP) 

Standards Continued 

Writing  (W) Domain   

The Writing Domain contains performance indicators for the following 

concepts:  

• Writing Applications  

• Standard English Conventions  

• Writing Process  

• Writing Elements (Stage I does not have this Standard)  

• Research (Stage I does not have this Standard)  

  

Language (L) Strand   

The Language Strand contains performance indicators for the 

following concepts:  

• Standard English Conventions  

• Vocabulary  



Time 

Allocation 

Oral English/ 

Conversation and 

Vocabulary 

 

60 minutes 

Grammar 

 

 

 

60 minutes 

Writing 

 

 

 

60 minutes  

Reading 

 

 

 

60 minutes 

Standards  

to Use 

 

Listening & 

Speaking Domain 

 

Language Strand 

•Vocabulary  

 

Language Strand 

•Standard English 

Conventions  

 

Writing Domain  

 

Reading Domain 

 

Time Allocations  

for All Grades and All Proficiency Levels  
 



ARIZONA’S 
COMMON CORE 

STANDARDS 



English Language Arts 

(ELA/CCSS) Strands 

 Reading 
 RL -  Reading Standards for Literature 

 RI -   Reading Standards for Informational Text 

 RF -  Reading Standards:  Foundational Skills (K-5)  

 RH -  Reading Standards for Literacy in History/Social Studies (6-12) 

 RST- Reading Standards for Literacy in Science and Technical Subjects (6-12) 

 

Writing 
 W - Writing Standards 

 WHST - Writing Standards for Literacy in History/Social Studies, Science, and Technical Subjects 

(6-12) 

 

Speaking and Listening 
 SL- Speaking and Listening Standards 

 

Language  
 L - Language Standards 
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Reading Standards for Literature

1.    With prompting and support, ask and answer questions about   key 

details in a text.

2.    With prompting and support, retell familiar stories, including key 

details.

3. With prompting and support, identify characters, settings, and 

major events in a story.

RL

Kindergarten:

Key Ideas and Details

Craft and Structure

4. Ask and answer questions about unknown words in a text.

5. Recognize common types of texts (e.g., storybooks, poems).

6. With prompting and support, name the author and illustrator of a 

story and define the role of each in telling a story.Guided Notes: Page  10 



ELA Clusters 
College and Career Readiness Anchor Standards 

 Reading Strand 
 Key ideas and Details (3) 

 Craft and Structure (3)  

 Integration of Knowledge and Ideas (3) 

 Range of Reading and Level of Text Complexity (1) 
 

Writing Strand 
 Text Types and Purposes (3) 

 Production and Distribution of Writing (3) 

 Research to Build and Present Knowledge (3) 

 Range of Writing (1) 
 

Speaking and Listening Strand 
 Comprehension and Collaboration (3) 

 Presentation of Knowledge and Ideas (3) 
 

Language Strand  
 Conventions of Standard English (2) 

 Knowledge of Language (1) 

 Vocabulary Acquisition and Use (3) 
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Reading Standards for Literature

1.    With prompting and support, ask and answer questions about   key 

details in a text.

2.    With prompting and support, retell familiar stories, including key 

details.

3. With prompting and support, identify characters, settings, and 

major events in a story.

RL

Kindergarten:

Key Ideas and Details

Craft and Structure

4. Ask and answer questions about unknown words in a text.

5. Recognize common types of texts (e.g., storybooks, poems).

6. With prompting and support, name the author and illustrator of a 

story and define the role of each in telling a story.

Guided Notes: Page  10    



What Is Not Covered by the 

Standards (taken from ACCS) 
 

 

 The Standards should be recognized for what they are not as well 

as what they are.  The most important intentional design limitations 

are as follows: 

 

 #5.  It is also beyond the scope of the Standards to define the full 

range of supports appropriate for English language learners and for 

students with special needs.   At the same time, all students must 

have the opportunity to learn and meet the same high standards if 

they are to access the knowledge and skills necessary in their post-

high school lives. 

 

 



Don’t over-teach. 
Students with 

disabilities and 
English learners 
have the right to 

appropriately 
struggle!  

 



ELP READING 
CONNECTIONS 



ELA/CCSS Reading Strand 

 
• RL -  Reading Standards for Literature 

• RI -   Reading Standards for Informational Text 

• RH -  Reading Standards for Literacy in History/Social 

Studies (6-12) 

• RST- Reading Standards for Literacy in Science and 

Technical Subjects (6-12) 

 

 

      

Reading Connections 



ELA Foundational Skills K-5 

 
 

      ELP Concept      ELA/CCSS Cluster 

Print Concepts (K-12)     Print Concepts (K and 1st) 

 

Phonemic Awareness/Decoding (K-12)    Phonological Awareness (K and 1st) 

       Phonics and Word Recognition (K-5) 

 

Fluency (1-12)       Fluency (K-5) 



Literature and Informational Text 

   Connected to ELP 

Comprehension of Text 

  

  

Reading Strand 
Key ideas and Details (3) 

Craft and Structure (3)  

Integration of Knowledge and Ideas (3) 

Range of Reading and Level of Text  

Complexity (1) 



Nancy Frey 

www.fisherandfrey.com 
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Look at ELA/CCSS Reading Standard 1 

Anchor 

Read closely to determine what the text 

says explicitly and to make logical 

inferences from it; cite specific textual 

evidence when writing or speaking to 

support conclusions drawn from the 

text. 

 



Connections between the ELP and 

ELA/CCSS Reading Standard 1 

Kinder to Anchor Progression 





ELP Performance Indicators Connection with 

ELA Reading Literature/Informational Text 

Standard 1 

Kindergarten ELA/CCSS Reading 

 

K.RL/RI.1 With prompting and support,  

ask and answer questions about key 

details in a text. 

 

 

 





ELP Performance Indicators Connection with 

ELA Reading Literature/Informational Text 

Standard 1 
 

 

Kindergarten ELA/CCSS Reading 

K.RL/RI.1 With prompting and support,  ask and answer questions about key 

details in a text. 

 

 

Kindergarten ELP Reading 

I-R-3:HI-3 using key words, phrases, and complete sentences to 

answer open-ended comprehension questions when responding to 

text.  



Stages II through V of the ELPS divide 

the skill of asking and answering 

questions about key details in text 

into two performance indicators.   

 

 



Considerations for kinder ELs: 

 Questioning (found in another domain) 

 Fluency 

 Writing elements 

 Research 

 

 



ELP Performance Indicators Connection with 

ELA Reading Literature/Informational Text 

Standard 1 
ELA/CCSS Reading 

1.RL/RI.1  Ask and answer questions about key details in a text. 

2.RL/RI.1  Ask and answer such questions as who, what, where, when, why, 

and how to demonstrate understanding of key details in a text 

  

ELP Reading 

Stage II/ Grades 1-2 

II-R-4:B-3 answering questions (yes/no, who, what, when, which, where, 

why) about text with instructional support.  

II-R-4:HI-3 locating facts and answering questions about text.  

  

II-R-4:B-4 asking questions (who, what, when, which, where, why) to 

clarify text with instructional support.  

II-R-4:HI-4 asking questions to clarify text.  

 

 



ELP Performance Indicators Connection with 

ELA Reading Literature/Informational Text 

Standard 1 

ELA/CCSS Reading 

3.RL/RI.1  Ask and answer questions to demonstrate understanding of a text, 

referring explicitly to the text as the basis for the answers. 

4.RL/RI.1 Refer to details and examples in a text when explaining what the 

text says explicitly and when drawing inferences from the text. 

5.RL/RI.1 Quote accurately from a text when explaining what the text says 

explicitly and when drawing inferences from the text. 

 

ELP Reading 

Stage III/Grades 3-5 

III-R-4:HI-3 answering literal (i.e., Yes/No, who, what, where, when, why, which 

and how) and/or personal response questions about text.  

III-R-4:HI-4 generating who, what, where, when, why, which and how questions 

to clarify text.  

 



ELP Performance Indicators Connection with 

ELA Reading Literature/Informational Text 

Standard 1 

 ELA/CCSS Reading 

6.RL/RI.1 Cite textual evidence to support analysis of what the text 

says explicitly as well as inferences drawn from the text. 

7.RL/RI.1 Cite several pieces of textual evidence to support analysis of 

what the text says explicitly as well as inferences drawn from the text. 

8.RL/RI.1 Cite the textual evidence that most strongly supports an 

analysis of what the text says explicitly as well as inferences drawn 

from the text. 

 

ELP Reading 

Stage IV/Grades 6-8 

IV-R-4:HI-4 answering literal, inferential and personal response 

questions about text.  

 IV-R-4:HI-5 generating clarifying questions about text.  

 

 

 



ELP Performance Indicators Connection with 

ELA Reading Informational Text Standard 1 

ELA/CCSS Reading 

9-10.RL/RI.1 Cite strong and thorough textual evidence to support 

analysis of what the text says explicitly as well as inferences drawn 

from the text. 

  

11-12.RL/RI.1 Cite strong and thorough textual evidence to support 

analysis of what the text says explicitly as well as inferences drawn 

from the text, including determining where the text leaves matters 

uncertain. 

 

ELP Reading 

Stage V/Grades 9-12 

V-R-4:HI-4 answering literal, inferential, prediction, evaluation, 

and/or personal response questions about text.  

 V-R-4:HI-5 generating clarifying questions.  

 

 



6 Shifts in English Language Arts 

Shift 1 PK-5 – Balancing Informational and Literary Text (50% 

informational text – science and social studies emphasis) 

Shift 2 6-12 – Building Knowledge in the Disciplines (Content 

teachers outside ELA emphasize literacy experiences) 

Shift 3 Staircase of Complexity (Grade-appropriate complex text and 

knowing when and how much to scaffold for students) 

Shift 4 Text-based Answers (Conversations are dependent on a common 

text.  Teachers ask text-dependent questions and value evidence) 

Shift 5 Writing from Sources (Writing emphasizes use of evidence to 

inform or make an argument) 

Shift 6 Academic Vocabulary (Building students’ ability to access complex 

text) 





Text Complexity 

In an effort to teach content, ELLs are 

often presented with adapted text and not 

always given access to interact with grade-

level text. 



The Argument for Complex Texts for ELLs 

 
 The only way anyone learns the language 

that figures in complex texts is by getting 
into complex texts—but kids who are 
thought not to be ready for such materials 
never get their hands on anything that 
would allow them to acquire such language.  

 That language is sufficiently different 
(grammatically, lexically, and in how 
information and ideas are packaged) that it 
has to be learned separately. It’s what’s 
required to get beyond a basic level of 
language or literacy.  

Dr. Lily Wong Fillmore 



Text Complexity 
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Reading Standards include exemplar texts (stories and literature, 

poetry, and informational texts) that illustrate appropriate level of 

complexity by grade.  

Text complexity is defined by: 

1. Qualitative measures – levels of 

meaning, structure, language 

conventionality and clarity, and 

knowledge demands 

2. Quantitative measures – readability 

and other scores of text complexity 

Reader and Task 
3. Reader and Task – background 

knowledge of reader, motivation, 

interests, and complexity generated by 

tasks assigned 





Text Complexity 

Grade 

Band in the Standards 

Old Lexile Ranges Lexile Ranges Aligned 

to 

CCR Expectations 

K–1 N/A N/A 

2–3 450–725 450–790 

4–5 645–845 770–980 

6–8 860–1010 955–1155 

9–10 960–1115  1080–1305 

11–CCR 1070–1220  1215–1355 

         Text Complexity Grade Bands and 

 Associated Lexile Ranges (Lexiles) 
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Cheetahs  By Barbara Keevil Parker 

The Bat's Cave: A Dark City By Joyce L. Markovics 

Grade 4-5 

Old Lexile Range 

645 - 845 

Grade 4-5 

CC New Lexile 

Range 

770 - 980 

The Bighorn Sheep    By Joanne Mattern 

http://www.lexile.com/fab/ 

 

http://www.lexile.com/fab/


Considerations for the SEI 

Classroom 

ELLs may not be able to read and comprehend grade-level text 

independently, but they still need access to it.   

 

We need to use many reading strategies in classroom instruction. 

 

The goal is that ALL students exit reading at grade level. 

 



As you review the charts below, consider the 

implications for reading and writing instruction for 

your ELLs. 

 
Grade Literary Informational 

4 50% 50% 

8 45% 55% 

12 30% 70% 
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Distribution of Communicative Purposes by Grade by Grade  

in the 2011 NAEP Writing Framework 

Grade To Persuade To Explain 

and Inform 

To Convey 

Experience 

4 30% 35% 35% 

8 35% 35% 30% 

12 40% 40% 20% 



“Students access the world — science, 

social studies, the arts and literature — 

through text. At least 50% of what students 

read is informational.” 

What the Student Does… What the Teacher Does… 

Build content knowledge Balance informational & literary text 

Exposure to the world through reading Scaffold for informational texts 

Apply strategies  Teach "through" and "with" informational texts 

 http://www.colorincolorado.org/article/51433/ 



Students are expected to learn from what 

they read through domain specific texts. 

http://www.colorincolorado.org/article/51433/ 

What the Student Does… What the Teacher Does… 

Build content knowledge through text Shift identity: "I teach reading." 

Handle primary source documents Stop referring and summarizing and start reading 

Find evidence  Slow down the history and science classroom 

 



“In order to prepare students for the 

complexity of college and career ready 

texts, each grade level requires a "step" of 

growth on the "staircase".” 

http://www.colorincolorado.org/article/51433/ 

What the Student Does… What the Teacher Does… 

Re-read texts Teach more complex texts at every grade level 

Read material at own level to enjoy 

reading 

Give students less to read in order to further in 

depth 

Tolerate frustration with text Spend more time on more complex texts 

 
Provide scaffolding & strategies to students 

 
Engage with texts with other adults 

 



“Classroom experiences stay deeply 

connected to the text on the page…”  

http://www.colorincolorado.org/article/51433/ 

What the Student Does… What the Teacher Does… 

Find evidence to support their 

argument 
Facilitate evidence-based conversations about text 

Form own judgments and 

become scholars  
Plan and conduct rich conversations 

Conducting close reading of the 
text 

Keep students in the text 

Engage with the author and 

his/her choices  

Identify questions that are text-dependent, worthwhile, 

and stimulate discussion 

 

Spend much more time preparing for instruction by 

reading deeply.  

 



“Writing needs to emphasize use of 

evidence to inform or make an 

argument…”  

http://www.colorincolorado.org/article/51433/ 

What the Student Does… What the Teacher Does… 

Generate informational 

texts 
Spend less time on personal narratives 

Make arguments using 

evidence 
Present opportunities to write from multiple sources 

Organize for persuasion Provide opportunities to analyze and synthesize ideas 

Compare multiple sources  
Develop students' voice so that they can argue a point with 

evidence 

 

Give permission to reach and articulate their own 

conclusions about what they read  

 



“Students constantly build the vocabulary 

they need to access grade level complex 

texts.” 

http://www.colorincolorado.org/article/51433/ 

What the Student Does… What the Teacher Does… 

Use high octane words across content 

areas 

Develop students' ability to use and access 

words 

Build "language of power" database Be strategic about the new vocabulary words 

 
Work with words students will use frequently 

 
Teach fewer words more deeply 

 



ELP WRITING 
CONNECTIONS 



Writing Connections 
 

 

ELP Concept          ELA Cluster 

 

Writing Applications           Text Types and Purposes 

 

Standard English Conventions     

 

Writing Process          Production and Distribution of Writing 

 

             Range of Writing 

 

Writing Elements 

  

Research            Research  

     

         









Writing Connection  

 Lets take a look at the ELP Writing 

Performance Indicators that support 

ELA/CCSS Writing Standard 1 

 

Anchor. W.1Write arguments to support claims 

in an analysis of substantive topics or texts, 

using valid reasoning and relevant and sufficient 

evidence. 



ELP V-W1:HI-7: writing a persuasive text that states a position/claim, supports 

arguments with evidence, and acknowledges and refutes opposing arguments. 

ELP IV-W1:HI-8: writing an essay which states a clear position, convincing 

arguments and relevant evidence. 

ELP III-W1:HI-7: writing a persuasive essay that states a clear position with 

supporting details using persuasive vocabulary/strategies to influence the reader. 

ELP II-W1:HI-8: writing a short response to a literary selection that connects text to 

self, text to world, or text to other text. 

ELP I-W1:HI-5: responding to literary selections by writing simple sentences. 



ELP LISTENING  
AND SPEAKING 
CONNECTIONS  
 
  

 
 



Listening and Speaking Connections 

 

 ELP Concept  ELA Cluster 
     Comprehension of Oral Communications   

           Comprehension and Collaboration 

     Delivery of Oral Communications    

           Presentation of Knowledge and Ideas 



Examples from Stage III (Grades 3-5)  

 

III-LS-1:HI-5:  demonstrating relationships among facts, ideas or 

events using academic vocabulary in classroom discussions. (e.g., 

problem/solution, cause/effect, etc.) 

 

III-LS-2:HI-5:  asking and responding to academic questions in 

complete sentences (e.g., expressing possibilities and probabilities, 

hypothetical questions, etc.). 

 

 

Examples from Stage V (Grades 9-12)  

 

V-LS-1: HI-7:  offering and justifying opinions and ideas in response to 

questions and statements in academic discourse. 

 

V-LS-2: HI-5:  asking and responding to academic questions (i.e., 

agreeing/ disagreeing with others, expressing probabilities, 

hypothetical questions, etc.) in complete sentences. 

 

 

 

Examples from Stage I (Kindergarten)  

 

I-LS-1:HI-6:  responding to comments and 

questions in social conversations by asking 

questions, sharing one’s experiences, and 

expressing one’s thoughts. 

 

I-LS-2:HI-7:  initiating conversations and 

responding to social interactions using 

complete sentences. 

 

Examples from Stage II (Grades 1-2)  

 

II-LS-1:HI-5:  demonstrating relationships among facts, 

ideas or events using academic vocabulary in classroom 

discussions. (e.g., problem/solution, cause/effect, etc.) 

 

II-LS-2:HI-5:  asking and responding to academic 

questions in complete sentences (e.g., expressing 

possibilities and probabilities, hypothetical questions, etc.). 

 

 

Examples from Stage IV (Grades 6-8)  

 

II-LS-1:HI-9:  making inferences and drawing conclusions using evidence from 

content area presentations and discussions. 

 

II-LS-2:HI-8:  providing and justifying an appropriate response to given formal and 

informal situations. 

 

 



English language learners need structured 

opportunities to use the new academic vocabulary 

EVERY DAY. 
 

Students will not develop a powerful expressive academic 

vocabulary just from listening to a discussion.  They develop 

it by really being taught and by being put in situations 

where they have to use the words. 

[PDF] Teaching Academic Vocabulary, Kate Kinsella - RESOURCE 

www.scoe.org/docs/ah/AH_kinsella2.pdf -  

http://www.google.com/url?sa=t&source=web&cd=5&ved=0CCYQFjAE&url=http://www.scoe.org/docs/ah/AH_kinsella2.pdf&ei=lozQTKaFOYq0sAOOr6SsAw&usg=AFQjCNHAM9OD4E-sqd7tGtyAYvPGtr2i2w
http://www.google.com/url?sa=t&source=web&cd=5&ved=0CCYQFjAE&url=http://www.scoe.org/docs/ah/AH_kinsella2.pdf&ei=lozQTKaFOYq0sAOOr6SsAw&usg=AFQjCNHAM9OD4E-sqd7tGtyAYvPGtr2i2w
http://www.google.com/url?sa=t&source=web&cd=5&ved=0CCYQFjAE&url=http://www.scoe.org/docs/ah/AH_kinsella2.pdf&ei=lozQTKaFOYq0sAOOr6SsAw&usg=AFQjCNHAM9OD4E-sqd7tGtyAYvPGtr2i2w
http://www.google.com/url?sa=t&source=web&cd=5&ved=0CCYQFjAE&url=http://www.scoe.org/docs/ah/AH_kinsella2.pdf&ei=lozQTKaFOYq0sAOOr6SsAw&usg=AFQjCNHAM9OD4E-sqd7tGtyAYvPGtr2i2w
http://www.google.com/url?sa=t&source=web&cd=5&ved=0CCYQFjAE&url=http://www.scoe.org/docs/ah/AH_kinsella2.pdf&ei=lozQTKaFOYq0sAOOr6SsAw&usg=AFQjCNHAM9OD4E-sqd7tGtyAYvPGtr2i2w
http://www.google.com/url?sa=t&source=web&cd=5&ved=0CCYQFjAE&url=http://www.scoe.org/docs/ah/AH_kinsella2.pdf&ei=lozQTKaFOYq0sAOOr6SsAw&usg=AFQjCNHAM9OD4E-sqd7tGtyAYvPGtr2i2w
http://www.google.com/url?sa=t&source=web&cd=5&ved=0CCYQFjAE&url=http://www.scoe.org/docs/ah/AH_kinsella2.pdf&ei=lozQTKaFOYq0sAOOr6SsAw&usg=AFQjCNHAM9OD4E-sqd7tGtyAYvPGtr2i2w


ELP LANGUAGE 
CONNECTIONS 



Language Connections 

 

ELP Concept   ELA Cluster 

Standard English Conventions  Conventions of Standard English 

(Grammar)  

    Knowledge of Language 
   

Vocabulary   Vocabulary Acquisition and Use 





6TH GRADE – 8TH GRADE  

ARIZONA LANGUAGE STANDARDS 

 
 College and Career Readiness Anchor Standards for Language 

 The 6–8 standards on the following pages define what students should understand and be able to do by the end of each grade. They 
correspond to the College and Career Readiness (CCR) anchor standards below by number. The CCR and grade-specific standards 
are necessary complements—the former providing broad standards and the latter providing additional specificity—that together 
define the skills and understandings that all students must demonstrate. 

 NOTE ON RANGE AND CONTENT OF STUDENT LANGUAGE USE 

 To build a foundation for college and career readiness in language, students must gain control over many conventions of Standard English 
grammar, usage, and mechanics as well as learn other ways to use language to convey meaning effectively. They must also be able to determine 
or clarify the meaning of grade-appropriate words encountered through listening, reading, and media use; come to appreciate that words have 
nonliteral meanings, shadings of meaning, and relationships to other words; and expand their vocabulary in the course of studying content. The 
inclusion of Language standards in their own strand should not be taken as an indication that skills related to conventions, effective language use, 
and vocabulary are unimportant to reading, writing, speaking, and listening; indeed, they are inseparable from such contexts. 

 Conventions of Standard English Demonstrate command of the conventions of Standard English grammar and usage when writing or 
speaking. 

 Demonstrate command of the conventions of Standard English capitalization, punctuation, and spelling when writing. 

 Knowledge of Language 

 Apply knowledge of language to understand how language functions in different contexts, to make effective choices for meaning or 
style, and to comprehend more fully when reading or listening. 

 Vocabulary Acquisition and Use 

 Determine or clarify the meaning of unknown and multiple-meaning words and phrases by using context clues, analyzing meaningful 
word parts, and consulting general and specialized reference materials, as appropriate. 

 Demonstrate understanding of figurative language, word relationships, and nuances in word meanings. 

 Acquire and use accurately a range of general academic and domain-specific words and phrases sufficient for reading, writing, speaking, 
and listening at the college and career readiness level; demonstrate independence in gathering vocabulary knowledge when 
encountering an unknown term important to comprehension or expression. 

  
 







Grammar as the Foundation 

 

 Listening    Speaking     Reading     Writing 

Grammar 



Grammar 

 The Language Strand, in the ELP 

Standards, identifies the necessary 

grammar skills to explicitly teach English 

language learners. 

 The Language Strand in the ELA 

Standards focus on the application of 

using these language skills. 



Correlation Guide 

Demonstrates how the ELP Standards 

contribute to the skill sets required in the 

2010 Arizona ELA Standards/CCSS.  

 

Located on the OELAS ELP Standards Page 

http://www.azed.gov/english-language-

learners/elps/ 

 

 

http://www.azed.gov/english-language-learners/elps/
http://www.azed.gov/english-language-learners/elps/
http://www.azed.gov/english-language-learners/elps/
http://www.azed.gov/english-language-learners/elps/
http://www.azed.gov/english-language-learners/elps/


         Correlation Guide 



There is a purposeful overlap of skills 
between the ELP Standards and the 2010 
Arizona ELA/CCSS. 

 

By teaching the performance indicators of 
the ELP Standards, the practitioner will 
prepare the English language learner for the 
instruction required by the 2010 Arizona 
ELA Standards (CCSS) in the mainstream 
classroom, after reclassification.  

Final Thoughts…. 



Final Thoughts…. 

 Effectiveness vs compliance 

 Collaboration of SEI and mainstream 

teachers 

 Support for teachers of ELLs 

 



Continuous Improvement Plan  

 

 

 



Questions 
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